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Welcome!
Thank you for joining the webinar

Effective Vocabulary Instruction

Hawaii Department of Education ey
- Office of Curriculum, Instruction and Student Support Vav. 1\ A



Webinar reminders

® Close all other applications on your computer.

® Please make sure to mute your microphones and keep the
muted unless otherwise instructed.

v B cha

® Please ask all questions through the chat box. [ o a oo

® Make sure your chat box is set for “everyone.”

® (Questions will be addressed during Q & A.

~ ® This session is being recorded. =W ¢
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Hawaii DOE’s Strategic
Plan

Assure all students are
college and career ready

Continuously improve the

Ensure and sustain a rich : o
. ffectiveness, efficiency an

5
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levels 7
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GP # 2 Evidence-based GP # 6 School, home, and

GP # 5 Accountability

instructional strategies community partnerships




HAawalil’s Five RTTT Pillars

Systems of Support to enable schools to do their best work — reprioritize and reorganize State resources,
establish Human Resources Unit in Zones of School Innovation; automate

Focused support on
lowest-performing schools

Zones of School

Common Core Standards

Career & College Ready Diploma
Curriculum Framework

Common Instructional Materials

Innovation Formative Assessments
*Flexibility Interim Assessments
Great teachers and great 4. Turn Around 1. Standards Summative Assessments
leaders Lowest- SULEL

and
Assessments

*Remove barriers to .
learning Performing

Schools
Improved
Student
Outcomes

Performance-based 3. Great
evaluation system C T

- eachers and
New Teacher Induction &
Mentoring Leaders Data for School Improvement
Incentives Longitudinal Data System
Leadership development Balanced Scorecard

Alternative pathways Data Governance
Using data to inform inst
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Effective Vocabulary Instruction
Webinar Overview
® Rationale for vocabulary

Instruction
® Tiers of vocabulary words

®Vocabulary strategies

® Questions & answers




Essential Question

What are effective vocabulary
Instructional practices?




0‘ Desired Outcomes

® Increase understanding of vocabulary
Instruction in relation to the Common
Core
® Increase understanding of different tiers
of vocabulary
® Learn various vocabulary strategies to

use In the classroom




College and Career Ready?

Poll question: In 2010, what
percent of Hawaii DOE graduates

were enrolled in remediation-
level English courses in the
University of Hawaii system?

Hawaii State Department of Education, Office of Curriculum, Instruction and Student Support. , .
(2009). Literacy for learning. Honolulu, HI.



College and Career Ready ﬂ
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90% ,

Percent of Hawaii s ’
DOE Graduates 70% 3
Enrolled in 0%
Remediation-level s - pell
Courses in the a0% - 2000
University of 30% | 38% 36% 35% 339 ,
Hawaii system* 200 | . Y
10%6 - -

o Remedial Math Remedial English ___’




College and Career Ready?

40% of students today
lack the literacy skills
required by employers

rce: Achieve, In (2007) cited in Hawaii State Dp tm thd ation, Office of Curriqulufl,

t2009) Literacy for lea




College and Career Ready

® Reading requirements for entry- 3
level jobs highef’than
university/college.

® Higher for blue collar than white
collar roles.

® Literacy skills critical to ALL
students pat

.__

partment of Educatlon Office of Curriculum, Instruction and Student Su ort Q >
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"A word is the skin of a living °
thing.” |

--Oliver Wendell Holmes




Traditional Vocab
Instruction

Monday: List words from the reading. Students look up
definitions in dictionary.

Tuesday: Write original sentences using vocabulary
words.

Wednesday: Collect homework. Assign additional
vocab homework.

Thursday: Grade and give back homework.

Friday: Multiple-choice vocab test.
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¥ Why didn’tyou N
study? Why did
you fail the test? |
spent an entire
week teaching

these words!
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Definitions Don’t Work!‘

balm*y [bah-mee]
Adjective, balm*i*er, balm*i*est

1. mild and refreshing; soft; soothing: balmy
weather
2. having the qualities of balm; aromatic;
fragrant: balmy leaves
3. producing balm: balmy plants; a balmy shrub
4.Informal. crazy; foolish; eccentric
POLL TIME

Source: The American Heritage New Dictionary of Cultural Literacy, Third : :ff* i #



Traditional Vocabulary
Instruction

LA.7.3.4 - Describe literary devices (e.g., sarcasm, symbolism) and stylistic
elements (e.g., simile, metaphor, personification).

Advanced
(13 or 14 corract)

Proficient
(10—12 carrect)

Partially Proficient
{9-10 correct)

Movice
(¥ and helow corract)

Explain, in clear and precise
detail, an extensivevariety of
literary devices and stylistic

Describe, in detail, a variety
of literary devices and
stylistic elements

Identify a few literary devices or
stylistic elements

Recognize one ortwao literary
devices and stylistic elements

elements
Part |
Correctly match the literary device with the definition.

1. sarcasm a. anindirect reference or suggestion.

2. metaphor b.the attachment of meaning or
significance to objects—something that
stands for something else.

3. allusion C. a comparison between two unlike things

using ‘like"or “as.”
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Why don’t you
know what a
metaphor is?




Context Clues Alone Don’t
Help!

“Although Marti was very
comely, her roommate was
grotesque.”




Rationale for Direct Vocabulary
Instruction

Decades of research prove that:

® Differences in students’ vocabulary
levels Is a key factor of differences in
academic achievement

® VVocabulary instruction not frequent
or systematic in most schools

>ommon Core State Standards Initiative (2011). Appendix A: Research supporting key elements J{ -standarc ; ¢
1e ‘

andards for English language arts & literacy in history/social studies, science, and 1 ical %
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Rationale for Direct Vocabulary

Instruction

® Harder for students to comprehend
Informational text than narrative text
due to Its features

® Much of our knowledge base comes
from informational text

® Vocabulary comes largely from
iInformational text
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Rationale for Direct Vocabulary
Instruction

Poll Questions:

® |Informational text makes up % of
required reading in college/workplace.

® |n grades K-8, informational text makes up
% to % of overall reading.

® CCSS moves percentages to 50:50 at
elementary level and 75:25 at secondary
Ievel A

2011). Transitioning to the common core
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Common Core College and
Career Readiness
Vocabulary-Related Standards

Read the Common Core State Standards

English Language Arts Mathematics Standards
Standards

Reading Anchor Download the Standards:

Stan d ard s 4&10 ‘a Introduction to the Common Core State Standards

Language

a Application of the Standards for English Language Leamers
Standards 4,5 & 6

Common Core State Standards for English Language Arts & Literacy in History/Social
Studies, Science, & Technical Subjects

English Language Arts Appendix A



Common Core
College and Career Readiness
Vocabulary-Related Standards
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Susan Pimentel Video Clip

Lead writer of CCSS for
English Language Arts and
Literacy
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‘*. Question:

What Is the difference
between
“general academic™ and
“domain-specific”
vocabulary?

Type your response into the chat.




Academic

VS.

Domain Specific Vocabulary
Three liers

Beck, McKeown, and Kucan (2002) developed three tiers .~

to categorize words

- (further detailed on pages 33-35 of CCSS Appendix é;_




CCSS Appendix A

Read the Common Core State Standards

English Language Arts Mathematics Standards
Standards

Download the Standards:

a Introduction to the Common Core State Standards

a Application of the Standards for English Language Leamers

a Application to Students with Disabilities

: Common Core State Standards for English Language Arts & Literacy in History/Social
Studies, Science, & Technical Subjects

English Language Arts Appendix A
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http://www.corestandards.org/the-standa



Three Tiers of words: Tier 1

® “Everyday” speech
® Most students already know

® No instructional time needed



Three Tiers of Words: Tier 2

“General Academic Words”

® Appear in written text more than speech
® Across content areas

® Informational, literary, technical texts (relative, vary,
calibrate, accumulate, falter)

® Subtle ways to say simple things (saunter vs. walk)




Three Tiers of Words: Tier 2 ¢
“General Academic Words’@
®* Multiple meanings—vary with context '

Example: Texas was admitted to the union; he admitted
his errors; admission was too expensive.

The people consumed their dinner; the citizens
consumed their supply of gravel through wanton
development.




Three Tiers of Words: Tier 2

“General Academic Words”

*“Assessment” and “instruction” type words
*\What to read or create (chronology, abstract)

*\What assignment asks student to do
(evaluate, formulate, define, demonstrate)



Three Tiers of Words: Tier 3

* “Domain-specific words”
® Specific content areas
® [earned easiest within context
* Must be specifically taught.
® Vital to understanding a new concept with a text
® Far more common in informational than literary

text
* Examples: polynomial, realism, tariff .







Examples

Tier 1: Basic Tier 2: Frequent Tier 3: Content Specific
Academic

analyze metaphor

approach photosynthesis

predict legislature

consist glaciated

Interpret abdominal
consequence habitat

Choose words that
drive

Choose words that comprehension

could be used in
many academic
contexts/areas




Explicit *
Vocabulary Focus *

Address students using academic vocabulary! |

Everyday Language Academic Language
figure out conclude
group categorize, classify
guess, think predict, infer
see observe
show demonstrate

write explain, record
home habitat

proof evidence




‘ 4

Set the expectation I
that students will use
academic language to

ask and answer
questions.

4



Systematic Vocabulary
Study is Key!

Students need multiple exposures,
contexts, and connections to truly
learn vocab words




Ok, so now | know
WHAT
vocab words to teach,
Q@ but
f]{\ HOW
do | teach them?
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Strategies to Teach Vocabulary!




Why Use
Student Vocabulary Notebooks

elaboration multiple formative :
low prep, big
exposures checks
o foLé payoffs

cumulative accountability




Student Vocabulary
Notebooks

Thomas Jefferson wanted to
buy Louisiana, but he was
reluctant to stretch the
power of the federal

‘ government.




Student Vocabulary
Notebooks

Step 1: Teacher taps students’
prior knowledge of term

Were you ever unsure about trying a
food you’'ve never eaten before?




Student Vocabulary
Notebooks

Step 2: Provide description (not definition) of term and |
examples

Description: "Reluctant means you are not sure
you want to do something."

’ Versus a definition: Reluctant -Striving against; .
opposed in desire; unwilling, disinclined. »




Student Vocabulary
Notebooks

Step 2 (Cont’d):

" Present examples of the word used In
contexts different from the original context

* Someone might be reluctant to eat a food that he or she
never had before.

* Students provide examples of when they were reluctant




Student Vocabulary
Notebooks

Step 2 cont’d:

= Generate Examples

* Tell about something you would be reluctant to do. Try to
use reluctant when you tell about it.

* You could start by saying something like. “I would be
reluctant to i

= Answering Questions/Giving Reasons
* Why might a person be reluctant to eat a new food?
* Why might a child be reluctant to come here?




Student Vocabulary
Notebooks

¢ Step 3: Non-linguistic Representations
Pictures, graphics, symbols

“Show me how a reluctant broccoli eater would look.”

This dog is
a reluctant
broccoli




Student Vocabulary
Notebooks

Step 4: Notes and/or New Understanding

Students use this section to:

* Highlight new information

® Record new insights

¢ Draw additional pictures

¢ List related words

¢  Write similes, metaphors, analogies

© Write brief cautions or reminders for common confusion

—




Student Vocabulary
Notebooks

Step 5: Student self-assesses understanding:

4: | understand even more about the term than | was
taught

3: | understand the term and I’'m not confused about any
part of what it means

2: I'm a little uncertain about what the term means, but |
have a general idea

1: I'm very uncertain about the term. | don’t understand
what it means




MAME:

DATE:

SUBJECT:

Term:

Description in my “own words™;

STEPS 1 & 2

Teacher raps srodents’ prier knewledse of rerm
then provides dezcription and sxamplez. _I

Srodeniz nrire dezcripiion bazed oo peer and -
reacher dezcripricn and examplez.

Tllustration
(picine, svmbal, graphic representafion)

STEP 3

Motes and/or Mew Understanding

STEP 4
el

Record new imighes

Diraw an addiriona] pictors
Identify sypoovms or anfoovms
for the rerm

Lt related wards

Write merapbor, dimile,
analezy

PR

+ %

*  VWrire brief cantiom or
reminder: for commen
confoiem

#  Tramlare the rerm ints apother
lanzoaze. if Enslich i the
wrnden': zecond lanznaze

STEF B; Self Assessing My
Understanding

4 Tunderstand even moreabout the term than I was tought.
! 3 Tunderstand theterm and I'm not confused about any part of what it means.
| 2 I'malittle uncertain about what the term means, but I havea general idea.
1 ITmve ry uncertoin about the term. I really don't understand what it means.

b e e e e e e e —————————— e = —

For younger students,
you can use symbols
instead of 4-3-2-1.




Occasionally allow students
to work cooperatively to

complete vocabulary
notebooks or complete as a
class activity.
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Word Walls

A word wall:

*|s an organized display of key words
*Provides visual reference throughout
term, theme, or unit of study




Why Use Word Walls@

@ targeted words iIndependence

visual cues &
reference

connections




Using Word Walls

1. Identify critical
words/phrases

2. Provide instruction
3. Limit words (5-7)




Using Word Walls

All levels, not just elementary

Across grades to highlight academic or domain-specific
vocabulary

Add words throughout year

Incorporate with vocab notebook and other tools




Foreign Language




Tier 2 Words




Cross-Classification Charts

A cross-classification
chart is a graphic
organizer displaying
multiple attributes of

related concepts or 3
phenomena.

—

———
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Social Studies Example 3

Types of
Government »
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Why use Cross-Classification

Charts 0

support vocab organize, record, connections and
development process differences



How to use
Cross-classification Charts

1. Select targeted words




Mathematics Example

Types of
Measurement




How to use
Cross-classification Charts

2. Determine the categories for
classification

® |dentify the attributes that you want
students to compare and contrast |
about the key terms or events
selected.




Mathematics Example

Types of
Measurement

Linear

Liquid
Capacity
Weight

Perimeter

| Area

Volume



How to use
Cross-classification Charts

3. Class discussion about how
analyzing the headings of the
chart is a valuable pre-reading
strategy

* What are some the important
ideas that | should be looking fo D &
hile readmg the text? . 7




How to use
Cross-classification Charts

= = ®
. = sy ) o P
o) el s

4. Model how to complete the
chart

e (lass discussion to collaboratively 1§
complete all of the categories
(attributes) for one of the key

terms. 2.8




Mathematics Example

Types of What the Standard Metric units of | How to
Measurement | measurement | units of measure determine the ’
describes measure measure 0

Linear

Liquid 7
Capacity D

Weight 77

Perimeter

Area ¢

Volume &




How to use
Cross-classification Charts

5. Provide students with time
to complete the chart for the

other key terms

o When appropriate, promote
collaborative learning by
organizing students into teams of
2-3 people. _2.0

—



Mathematics Example

Types of What the Standard Metric units of | How to

Measurement | measurement | units of measure determine the
describes measure measure

Linear Lengths of lines, | Inches, feet, Millimeter, Ruler,
distances yards, miles centimeter, measuring tape,

meter, kilometer | pedometer

Liquid

Capacity

Weight

Perimeter

Area

| Volume




How to use
Cross-classification Charts

6. Compare, contrast, summarize and draw |
conclusions regarding the key terms

® Have students share their insights

with another cooperative learning
team or present to the whole class.




Why Use Semantic Feature

Analysis .
[hoork

Make distinctions
between
concepts/words

Examine related Conversations
concepts/words

’
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Science Example

Component Plant Cells Animal Cells Both Plant Neither Plant
Only Only and Animal nor Animal
Cells Cells

Cell @ @
membrane
Cell wall + @
Ribosomes @ O
Mitochondrion O O
Chloroplast + O

R
‘_——— P P -



English Language Arts Example

Character

Johnny

Dallas




Shades of Meaning

OVEeroyea

ecstatic

differences
between closely
related words




Shades of Meaning
acquaintance

Hint: Use free paint chips ¥
to model

friend e

. gonilelzinie




Effective Vocabulary
Instruction

® Read about more strategies
® Mix It up

® Play games and have kids invent
them, too




Resources

words, Wordwe
Words, n " Corntentnicr
words .. R e




0‘ Desired Outcomes

® Increase understanding of vocabulary
Instruction in relation to the Common
Core
® Increase understanding of different tiers
of vocabulary
® Learn various vocabulary strategies to

use In the classroom
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Questions and Answers




Thank you for joining us!

A recording of this webinar will be posted on the
Standards Toolkit website.

If there are any questions, please e-mail:
Dewey Gottlieb, Mathematics Specialist
Monica Mann, Acting Administrator

Petra Schatz, Language Arts Specialist, or

Derrick Tsuruda, Science Specialist



